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Abstract 
To assess bullying behaviors, two questionnaires were administered to 239 
students and 33 school professionals from two midwestem schools. Results showed that 
78% of participants reported being bullied. Further, they identified the classroom and the 
bathroom to be the safest and the least safe locations, respectively. More females than 
males also indicated that they did not always feel safe in school. Rates of reported 
bullying interactions were higher for verbal bullying than physical bullying with 
significant gender differences. In addition, most participants were not likely to report 
bullying instances either to teachers or parents. The implication of these results and the 
need for system wide (students, school personnel and parents) intervention are discussed. 
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Literature Review 
The increased attention on bullying in recent years has highlighted the 
problematic reality that bullying occurs in all cultures and it is a mistake to assume 
bullying is a developmental process of growing up (Carney and Merrell, 2001). Bullying 
is a form of aggressive behavior that repeatedly causes distress to the less dominant 
victim characterized by tormenting or harassment behaviors (Atlas and Pepler, 1998; 
Olweus, 1991; Smith, 1991). The quality of bullying that distinguishes it from other 
forms of aggression is a power imbalance (Atlas and Pepler, 1998; Olweus, 1993). This 
power imbalance refers to the control or intimidation that the bully has over the victim. 
Whitney and Smith (1993) define bullying as: 
... a child or young person is being bullied or picked on when another child or 
young person, or a group of children or young people, say nasty and unpleasant 
things to him or her. It is also bullying when a child or a young person is hit, 
kicked, threatened, locked inside a room, sent nasty notes, or when no one ever 
talks to them. These things can happen frequently and it is difficult for the child 
or the young person being bullied to defend himself or herself. It is also bullying 
when a child or young person is teased repeatedly in a nasty way. But it is not 
bullying when two children or young people of about the same strength have the 
odd fight or quarrel (p. 7). 
This definition suggests that bullying may encompass a variety of behaviors ranging from 
physical attacks to verbal aggression. 
According to Atlas and Pepler ( 1998) there are two types of bullying, direct and 
indirect. "Direct bullying refers to open attacks on the victim: kicking, hitting, pushing, 
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teasing, taunting, mocking, and threatening and intimidating" (p. 87). Indirect bullying 
consists of social isolation, social ostracism, exclusion, and nasty gossip (Atlas and 
Pepler, 1991;0lweus, 1993) resulting in a manipulation of the social status of the 
individual. That is, peers change the way they perceive and respond to the victim. 
Examples of indirect bullying cited are telling false stories, saying bad things behind 
people's backs, telling others not to be friends with the victim, and trying to persuade 
others to dislike the victim. 
It is also important to understand the characteristics of both the bully and the 
victim. Research has indicated that bullies usually come from homes where they 
themselves are victims. They live in environments where their parents are sometimes 
hostile, rejecting, or have inconsistent parenting styles. The parents of these children 
often have poor problem-solving skills and often teach their children to strike back at the 
least provocation (Batsche and Knoff, 1994; Loeber & Dishion, 1984). They learn that 
physical aggression is a means to an end. Bullies view themselves as disliked by peers 
and may be less anxious when they perceive control by controlling others. Generally 
bullies can be described as having aggressive behavior profiles with some conduct 
problems combined with physical strength (Batsche and Knoff, 1994; Olweus, 1991). 
This often leads to a poor ability to develop and maintain positive relationships (Banks, 
1997). 
The prognosis for most bullies appears to be less positive than children who do 
not bully. Limber (1996) reports that children may be bullying others if they tease, 
threaten, or physically assault other children, are hot-tempered, aggressive toward adults, 
show little to no empathy toward other children, or are involved in other antisocial 
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activities. Limber's study cites a long term study showing that by age 23, about 60% of 
boys previously identified as bullies in middle school had at least one conviction and that 
35 - 40% had three or more convictions. Furthermore, l in 5 students identified as being 
bullies become criminals in adulthood where-as in the regular population this ratio is 1 in 
20. It seems that chronic bullies often continue the behaviors into adulthood. 
Victims of bullying have been divided into two types: Passive victims and 
provocative victims (Olweus, 1994). Passive victims are the more common of the two. 
These children are described as being anxious, insecure, depressed, appearing to do 
nothing to provoke attacks, and appearing not to defend themselves. When attacked in 
school they often react by crying and withdrawal behaviors. Victims usually suffer from 
low self;esteem, and they look at themselves as being failures, stupid, ashamed, and 
unattractive (Olweus, 1994). In addition, Olweus describes the passive victim as lonely 
and secluded from other children. Passive victims are not aggressive, do not tease others, 
and are likely to be physically at a disadvantage in comparison to their peers. These are 
also children who have closer contact with their parents and are sometimes identified by 
teachers as being overprotected (Batsche and Knoff, 1994; Olweus, 1994). 
Provocative victims are described as being hot-tempered, restless, and anxious. In 
addition, some demonstrate problems with concentration. The hyperactive student fits 
this description. It is thought that hyperactive behaviors may provoke other students in 
the class, thus resulting in negative reactions from peers. Hyperactive children are also 
more likely to retaliate when attacked (Batsche and Knoff, 1994; Olweus 1993, 1994). 
Olweus (1994) describes the victim's behavior as showing signs of anxiety, withdrawal, 
somatization, attention problems, hyperactivity, depression, and low levels of social 
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skills. Limber (1996) lists signs of victimization as having few if any friends, a fear of 
school, frequent somatic complaints, depression, mood swings, passiveness, poor self-
esteem and frequent cuts, bruises, or scratches. Like the bullies, the prognosis for the 
victims is not promising. It appears victims may enter adulthood with a variety of 
internalized problems, such as depression. 
Bullying has a tremendous negative effect on its victims. According to Batsche 
and Knoff (1994), victims have a higher rate of truancy, running away, and suicide 
compared to those who have not been victimized. They have very few friends, if any, 
and show lower academic performance. Furthermore, these children are more likely to 
bring weapons to school for protection or retaliation. Victimization can also lead to 
depression and low self-esteem, problems that can carry over into adulthood (Banks, 
1997). 
In order to understand bullying both peer-interaction and reinforcement of 
bullying behavior must be examined. Atlas and Pepler (1998), using an anonymous 
modified and translated version of the questionnaire developed by 01 weus ( 1991 ), found 
that peers are present in 85% of the bullying episodes and intervene in only 11 % of those 
episodes. Peers reinforce bullying behavior by either not helping the victim, encouraging 
the bully to continue or increase the severity, and by not reprimanding the bully. The 
school playground and lunchroom are the most likely places for bullying episodes in 
grade school to occur followed by the classroom, bathrooms and hallways (Atlas and 
Pepler, 1998; Olweus, 1993; Whitney and Smith, 1993). Based on the forgoing, because 
bullying frequently occurs in unstructured environments with less supervision it may 
support the observation that both bullies and victims lack social adaptive skills. 
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The role of the teacher in bullying interactions needs to be understood as well. 
According to Atlas and Pepler (1998), in general teachers are unaware of bullying when 
it occurs and even if they are aware they may do very little to intervene. According to 
Pepler et al. ( 1994), 85 % of teachers reported intervening nearly always or often to stop 
bullying. At the same time, only 35 % of the students reported that teachers intervened in 
bullying situations. Pepler et al. discuss that the victims of bullying may fear further 
victimization if they talk to teachers. This information leads to questions about how 
much teachers and other school personnel are aware of the prevalence and seriousness of 
bullying in their schools, as well as what role teachers' attitude plays in how bullying 
behaviors are handled. Craig, Henderson, and Murphy, (2000) suggest that gender and 
level of empathy of a teacher are likely to affect whether they view bullying as a 
problem, the likelihood of intervention, and type of intervention. 
The role of parents appears to be as important as teachers. According to Poland 
and Poland (2001) the two key prerequisites to an effective intervention program are 
adult awareness and adult involvement, including parents. Garrity, Jens, Porter, Sager, 
and Camilli (1996) suggested that the most effective tool for keeping schools safe, bully-
proofing, is a school wide program that involves everyone within the community, such as 
school personnel, peers, buHies, victims, and parents. Further, they suggested 
encouraging the silent majority (observers of bullying interactions) to report bullying 
incidents. Parents' role in prevention and intervention of bullying was recognized by 
Shea (1996) who pointed out that parents must take bullying seriously when they become 
aware of it and educate and support their children whether they are bullies or victims. 
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In unpublished research, Kelly et al. (2000) conducted a study in the northwestern 
part of Illinois regarding bullying. They received 937 completed questionnaires from 479 
elementary, 452 middle, and 5 secondary school students in grades 3 to 11. Participants 
were 498 females and 436 males. The prevalence of bullying was assessed through the 
use of an eighteen question anonymous questionnaire. Results indicated that 10% of 
participants reported that they were physically bullied (hit, kicked, or pushed) "every 
day" and 15% "weekly". Nineteen percent of participants were verbally bullied (i.e., 
other children said mean things to them) "once" or "twice" a week. Further, participants 
were more likely to report instances of bullying to a family member, 21 % and 16% told 
family members and school personnel, respectively. Twelve percent did not tell any one. 
The current study takes a similar look at bullying focusing primarily on secondary school 
students to help fill the gap. In the aforementioned study only 5 secondary students 
completed the survey. 
Purpose of the study 
Research on the subject of "Bullying" has shown that a majority of children will 
experience bullying in some way during childhood. They may be the victims, bullies, or 
more commonly observers of bullying acts. According to Whitney and Smith (1993) as 
many as one in fifteen pupils have taken part in buIJy and victim interactions. It is 
suggested that in some cases bullying behavior as a child may contribute to adulthood 
negative behaviors (Olweus, 1993). Despite this awareness, the prevalence of bullying in 
eighth grade through high school and how victims and teachers deal with bullying has not 
been researched extensively in the United States. Thus, the main purposes of this 
research project were to assess the nature and prevalence of bullying among students in 
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gth grade to 121h grade from the students and teachers' perspective, their perception of 
safety in school, who students seek help from when bullied, and their assessment of the 
help they received. 
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Method 
Participants 
A total of 239 students (100 boys, and 137 girls, and 2 undeclared), from two 
schools in a small Midwestern city, took part in this study. Seventy-eight participants 
were 8th graders in a middle school and 160 were from a high school (38 freshman, 48 
sophomores, 53 juniors, and 21 seniors). The second part of the study included school 
personnel (here after referred to as teachers), such as teachers, counselors, social workers, 
school psychologists, and administrators from the same schools. Participation was 
voluntary and required parental consent for students younger than 18 years of age. 
Instrument 
Two questionnaires were used to gather data. Students completed a modified 
anonymous bully survey that was originally developed and used by Kelly et al. (2000). 
The new modified 28-question questionnaire was changed to follow a Likert-type five-
point scale and address student's knowledge and personal experience of bullying 
specifically at the Middle and High school levels. The majority of questions directly 
related to students' experiences with bullying. Sample questions were "How often have 
you been bullied or how often have you bullied others?" A small portion of the 
questionnaire addressed demographic data such as gender, race, age, and grade. 
Likewise, teachers and school personnel completed a 20-question anonymous bullying 
survey asking them to identify where bullying occurred in school and how they 
responded. Sample statements teachers responded to were, "I have observed bullying 
incidents in the hallways, lunchroom, classroom, and bathroom," and "When I have 
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observed bullying behavior, I have given consequences to the bully." Appendix A shows 
the definition of bullying given to each participant. Appendix B and C present the 
student and teacher questionnaires, respectively. 
Procedure 
Before data collection began, parental permission was obtained. All second hour 
teachers were asked to distribute a packet to each student in their class to take home. 
The packet included a letter to parents describing the study and a consent form. Teachers 
also received a manila envelope and a memo thanking them for their cooperation and 
giving them detailed instructions on how to handle the signed consent forms. For 
instance, they were asked to put each signed and returned parent consent form in the 
manila envelope and expect the researcher to pick it up on a prearranged date. Appendix 
D presents Instruction to Teachers for Handling Consent Forms. Information Summary 
and Parent Consent Form and Information Summary and Teacher Consent Form are 
found in Appendix E and F, respectively. 
A total of 942-student consent forms and approximately 40 teacher consent forms 
were distributed. Ten days later, the envelopes were collected from each teacher and late 
consent forms were collected 3 days later. To identify those students with parent 
permission, each teacher's second hour roster was obtained and names of students who 
brought back signed consent forms were highlighted. The signed consent forms were 
kept in each teacher's manila envelope and the highlighted roster was stapled on the 
front. To encourage participation some teachers provided incentives to students for 
bringing back signed consent forms, such as extra credit on assignments or free time. 
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After all signed consent forms were collected; each second hour teacher was 
given another manila envelope. The envelope had a copy of the teacher's second hour 
roster stapled to the front of the envelope with each student who had parent consent 
highlighted. Inside the envelope, the packet included Instructions for Administering the 
Survey (Appendix G) during second hour on the following day, Student Surveys, a 
Teacher Survey, definitions of bullying, and a Debriefing Statement (found in Appendix 
H). Teachers were asked to place the completed questionnaires in the manila envelopes, 
which were collected by the researcher the same day at the end of second hour. Eighth 
grade students at a near-by junior high school also completed the bullying survey under 
the guidance of the counselor at that school. 
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Results 
The frequency of responses on each item of the questionnaires was obtained. Chi-
square tests were conducted to assess gender differences in bullying behaviors. 
Prevalence and type of bullying 
Slightly more than half of the participants in the study (57%) admitted to bullying 
other students while a majority (78%) claimed that they were bullied (These percentages 
do not add up to 100%; this means that there were participants who were victims and 
bullies at the same time. ). Table 1 shows what types of bullying the victims claimed they 
received as well as the types of bullying aggressors claimed they inflicted on their 
victims. Victims reported more verbal bullying (96 %) than physical bullying (55%). 
This is consistent with the kinds of harassment bullies gave to the victims. Ninety-four 
percent of the bullies reported engaging in verbal bullying and 50% claimed they have 
physically mistreated their victims. Thus, incidents of bullying behavior were more of 
the verbal than the physical type. 
Gender Differences in Experiences of Victims 
Did the male and female victims differ in their experience of bullying? More of 
the victims were female (63%) than male (37%). Table 2 shows the types of bullying 
received by the male and female victims. More than half of the male victims (62%) and 
about half of the female victims (51 % ) experienced physical bullying. Slightly more of 
the male victims (97%) than the female victims (95%) experienced verbal bullying. 
Overall , female students were more likely to be victimized than the male students . 
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Regarding the type of bullying participants experienced, no gender differences were 
found with verbal bullying, while more males experienced physical victimization. 
Gender Differences in Behaviors o(Bullies 
Did the male and female bullies differ in how they behaved? More females (54%) 
than males ( 46%) claimed to have bullied other students. Table 3 shows what kinds of 
behaviors male and female bullies inflicted on their victims. More of the male bullies 
(63%) than the female bullies (38%) engaged in physical bullying. However, a similar 
percentage of male bullies (94%) and female bullies (95%) engaged in verbal bullying 
interactions. In sum, while verbal bullying was high and equal between male and female 
bullies, male aggressors were more like! y than female aggressors to harass their victims 
physically. 
Gender Differences regarding Physical Victimization by the Same or Opposite Sex 
Does physical bullying come from an aggressor of the same or opposite sex? Of 
those that reported being bullied, more males (62%) than females (51 %) claim to have 
been physically bullied (see table 2). Table 4 shows the differences between males and 
females and whether the physical aggression comes from the same or opposite sex. Most 
of the males claimed they were harassed by other males (93%) and only a few said they 
were bullied by females (37%). In other words, same sex bullying is the most common 
type of physical bullying among males. On the other hand, females were just as likely to 
be harassed by males (75%) or other females (71 %). However, when opposite sex 
physical bullying occurs the victim is most likely to be female (75% female and 37% 
male were bullied by the opposite sex). 
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Gender Differences regarding Verbal Victimization by the Same or Opposite Sex 
When verbally bullied, did male and female victims differ on the gender of the 
aggressor? Of those who reported being bullied, slightly more males (97%) than females 
(95%) claim to have been verbally bullied (see table 2). Table 5 shows the differences 
between males and females and whether the verbal aggression is more likely to come 
from the same or opposite sex. More of the males claimed they were harassed by other 
males (96%) than those who said they were bullied by females (63%). Here again, same 
sex bullying is the most common type of verbal bullying among males. On the other 
hand, females were just as likely to be verbalJy harassed by males (87%) or other females 
(86%). 
Gender Differences regarding Physical Bullying of the Same or Opposite Sex 
Is physical bullying inflicted on victims of the same or opposite sex? Overall, 
more males (63%) than females (38%) engaged in physical bullying of another student 
(see table 3). Table 6 shows the percentages of bullies who said they physically bullied 
another student of the same or opposite sex. Most of the males (98%) said they harassed 
other males, while only a few (33%) harassed females. In other words, males were more 
likely to physically bully other males. On the other hand, females were slightly more 
likely to bully males (86%) than females (75%). Females are more likely than males to 
target the opposite sex. 
Gender Differences regarding Verbal Bullying of the Same or Opposite Sex 
When engaging in verbal bullying interactions, do male and female bullies differ 
with regard to targeting a member of the same or opposite sex? A slightly higher 
percentage of females (95%) than males (94%) claimed to verbally harass other students 
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(see table 3). Table 7 shows the proportion of male and female bullies who verbally 
bully the same or opposite sex. More of the males claimed they harassed other males 
(95%) than those who said they bullied females (58%). Targeting the same sex was the 
most common type of verbal bullying among males. Females were somewhat more 
likely to bully other females (97%) than males (86%). Further, there was a much higher 
percentage of females (86%) bullying the opposite sex than males (58% ). 
Physical Size Difference between the Bully and Victim of Bullying 
Overall 29% of respondents indicated that the bully was "never" bigger in size. 
Forty-two percent of victims reported that the bully was "rarely" or "sometimes" bigger 
in size. About a third (29%) of the victims were bullied by a bigger person "usually" or 
"always". This pattern indicates that the bully was not likely to be bigger in size and may 
suggest that there were other factors that contributed to the bully and victim interactions 
than a size difference. 
Perception of Safety in the Schools 
A majority (91 %) of the students felt safe in school whi le only 9% did not. In 
terms of location in the school the bathroom was rated as the least safe location with 75% 
of respondents "usually" or "always" feeling safe there, while 7% "rarely" or "never" 
feeling safe. The lunchroom was rated in the middle for safety, with 86% of participants 
"usually" or "always" feeling safe. The classroom was found to be "usually" or "always" 
safe by 89% of participants and was rated as the safest location in the school. 
Participants Coping Styles When Bullied 
For 16% of participants, bullying "usually" or "sometimes" caused them to 
consider not going to school. A total of 9% of participants claim to have missed school 
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due to fear of bullying interactions. Further, 24% and 31 % of respondents "rarely" or 
"never" told their teachers and parents, respectively when bullied. Of those who chose to 
tell their parents, 20% of males and 16% of females were "always" or "usually" told to 
fight back while 24% of males and 36% of females were told to ignore the bully and walk 
away. Forty one percent of the entire sample of participants "rarely" or "never" saw 
teachers and other adults as helpful when they faced bullying. 
Teacher Perspectives on Bullying Behaviors in their School 
To gain a historical perspective, teachers were asked to recall whether or not they 
were bullies or victims of bullying when they attended school. Forty seven percent of 
teachers said they were "sometimes" bullied, but only 8% reported "sometimes" bullying 
others. 
When teachers were asked if they felt that students in their present school were in 
a safe environment, 86% responded "usually" or "always" and 14% responded 
"sometimes." However, 73% of these teachers said that bullying was a problem that 
needed to be addressed. Teachers were asked if they have observed bullying in several 
locations in their school. Fifty-six percent of the teachers who reported "usually" or 
"always" observing the hallways during passing times also responded that they 
"sometimes" witnessed bullying in the hallways. Forty-five percent of teachers indicated 
that they "sometimes" or "always" observed bullying in the classroom, but only 24% of 
them observed bullying in the lunchroom. 
In regard to their own safety as teachers, a small portion (8%) indicated 
"sometimes" feeling intimidated by bullies at their school. In terms of their own coping 
styles, 5% of the teachers "usually" or "always" and 8% "sometimes" said they were 
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conscious of where they parked their vehicles because of bullies. Finally teachers also 
gave their view about the characteristics of bullies and their victims. Over 50% of 
teachers said that "sometimes" bullies are not well accepted by their peers, and 89% 
indicated that bullies are not academically successful. In regard to victims, more than 
half (58%) of teachers "sometimes" saw bullying victims as insecure and unable to 
defend themselves against the aggressors. 
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Discussion 
Most of the work on identifying bullying behaviors and characteristics of bullies 
and victims in the schools has been done by Olweus (1993) in Norway and the United 
Kingdom. The current study conducted a modified replication of Kelly's et al. (2000) 
work (unpublished) to assess the nature and prevalence of bullying interactions in the 
Midwest part of the United States. However, Kelly et al. surveyed younger children 
while this study surveyed gth to l21h grade students. In the current study the questionnaire 
was modified to accommodate high school age children and to provide a Lickert type 
scale. The current study supported the results of previous studies. 
The prevalence of bullying in this study was consistent with the literature. For 
instance, Hoover, Oliver, and Hazier (1992) reported that 75% of adolescent students 
were bullied at one time or another during their school years. In this study 78% of 
participants reported being bullied at least 1-2 times per year or more. A higher 
percentage of victims claimed to have been verbally harassed compared to physical types 
of bullying behavior. This finding is consistent with Batsche and Knoff (1994). Also 
consistent with the literature is the finding that males are more likely to engage in 
physical bullying/victim interactions than females. However, unlike previous studies, in 
this study more female bullies and victims than males were found. Usually males are 
more often the victims of bullies than females (Batsche and Knoff, 1994). 
It is not surprising that overall verbal bullying is more common than physical 
bullying among both males and females. Verbal bullying is more covert and it may also 
be perceived less destructive than physical bullying. It is interesting that the majority of 
Bullying Behaviors 23 
bullies in this study were not necessarily bigger in size than their victims. This finding 
may indicate that either a power imbalance was not present in most of the bullying 
interactions found in this study or the power imbalance took the form of higher mental 
ability, social status, or social skills. Atlas and Pepler (1998) and others had pointed out 
that one distinguishing factor between bullying and typical fighting or quarreling is a 
power imbalance, i.e., the victim is smaller in size, has a mental deficit, or is socially 
immature. 
The current study sheds some light on gender differences with regard to the likely 
source or target of the bullying interactions. Female victims of bullying claim to be 
victimized by both genders with similar frequencies. Males on the other hand report that 
they are more likely to be victimized by other males. In addition, males are more likely 
to victimize other males, while females target both males and females with very little 
discrimination between the two genders. If an opposite sex bullying interaction occurs, it 
is more likely to be a female aggressor and a male victim. However, Olweus (1991) 
found that normally boys are victimized by other boys, while females are victimized by 
both boys and girls. 
The current study highlights the seriousness of bullying, and points to the need for 
schools to do better assessment and intervention of bullying behaviors. Further, the idea 
that bullying has been a long-standing problem was supported by the teachers' own 
childhood experience. Almost half of the teachers reported that they were "sometimes" 
victims of bullying as children and few had bullied others. 
Generally a large percentage of the participants in the current study felt safe at 
school (91 %), while 9% of those surveyed "rarely" or "never" felt safe. Although the 
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percentage of students who responded not feeling safe is not large it raised concern 
because schools have the responsibility to provide a safe environment to all students. 
Thus, there appears to be a need for schools to do a better job in identifying victims of 
bullying and providing them intervention services. There were grade differences in the 
perception of safety as well; seniors seemed to feel safer than 81h graders. This may be 
due to physical and mental maturity. 
Unlike previous studies, results of this study indicated that in the high school 
setting students rated the bathroom as the least safe location. Atlas and Pepler (1998) 
had reported the school playground and lunchroom to be the least safe locations. One 
reason for this difference is most likely a developmental change in daily activities and a 
shift away from playgrounds in middle and high school settings. 
Teachers ' view of school safety was similar to their students. The majority (86%) 
indicated that their school environment is "usually" or "always" safe. Although only 
24% of teachers observed bullying in the lunchroom, 86% of students do not feel safe in 
the lunchroom. This discrepancy may be due to the fact that most teachers surveyed do 
not traditionally get assigned to lunchroom duties on regular basis and may not be aware 
of what is going on. On the other hand, students are regularly present in the lunchroom 
and may be more aware of bullying, especially the less noticeable verbal type of bullying, 
and feel less safe. It is also possible that teachers are not well trained in identifying 
bullying behavior unless it is overt, e.g., fighting. 
Generally, there were no gender differences between how females and males cope 
with bullying interactions and their assessment of teachers and parents interventions. A 
number of participants (15%) considered not going to school to cope with bullying, while 
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a few (9%) chose to miss school as a coping mechanism. Although the percentage of 
children who considered missing school or actually missed school to cope with bullying 
is not large, in the clinical sense it raises a concern. No child should feel threatened 
enough to consider staying away from school and actually miss school. These children 
may be at risk for emotional problems, such as depression and academic problems. Thus, 
it is imperative that students learn positive coping skills, and schools and parents are in a 
prime position to identify victims of bullying and intervene. Researchers (e.g., Carney 
and Merrell, 200 l) support community or system wide interventions for bullying 
interaction. 
Because almost half of participants perceive teachers and other adults as not 
helpful when they faced problems, it was not surprising that respondents did not tell there 
teachers (24%) and parents (31 %) when bullied. Participants in this study were more 
likely to tell their parents than teachers when they were bullied. Kelly et al. (2000) had 
also found in their study that children were more likely to tell their parents when they 
were bullied. However, it is unclear whether victims of bullying who chose not to tell 
their teachers or parents suffer in silence or tum to their peers for support. Of those who 
chose to tell their parents, slightly more boys than girls were told to fight back (20% 
versus 16%), but more females than boys were told to ignore the bully and walk away 
(24% versus 36%). This may reflect the socialization process in our culture where it is 
acceptable and sometimes encouraged for boys to achieve success through aggression 
(Perry, Kusel, & Perry, 1988). Students were not the only ones struggling to cope with 
bullying. Teachers reported consciously choosing where they park their vehicles in order 
to cope with bullying. 
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Teachers' view of characteristics of bullies and their victims were consistent with 
the literature on bullying. In this study, teachers pointed out that bullies were not well 
accepted by peers and they were not academically successful. As far as victims were 
concerned, teachers saw them as insecure and unable to defend themselves (Batsche and 
Knoff, 1994 ). 
It appears that bullying is a serious issue that most students and teachers agree on. 
Unfortunately, it seems communication between children and adults regarding bullying 
behaviors is lacking. Victims of bullying do not seem to perceive their teachers as 
helpful. Further, neither the adults nor the children seem to know how to deal with 
bullying: To cope with bullying, parents tell their children to walk away or to fight back, 
teachers ignore the problem, and students resort to missing school, but none of these 
addresses the complex nature of bullying. Therefore, the need for education for teachers, 
parents, and students to understand the bully-victim interaction is indicated. Further, 
students may benefit from schools that provide sound assessment and effective 
intervention of bullying. 
Because of some limitations of this study, caution must be exercised when 
generalizing the findings. First participants were not randomly selected. Only the 
children who had parent consent participated. In addition, 9 1 % of participants were 
Caucasians. Thus, the sample may not be representative. Further, because the 
questionnaire has not been standardized, reliability and validity issues exist, and the 
subjective nature of self-report must be considered. Future research may seek to remedy 
these limitations to better understand the complexities of bullying behavior as well as 
shed more light on gender differences. 
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Appendix A 
Definition of Bullying 
Please read the following definition of bullying before you answer any question. 
Physical bullying: We say that a person has been physically bullied when one or more of 
the fo llowing happens: Another person or group of people hit, kick, punch, spit on, or in 
anyway physically hurt or threaten a person with harm. 
Verbal bullying: We say that a person has been verbally bullied when one or more of the 
following happens: Another person or group of people call her or him names, tease her or 
him, say nasty things to the person, tell false stories and say nasty gossip about the 
person, try to persuade others to dislike the person, or tell others not to be friends with 
that person. 
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Appendix B 
Student Bullying Survey 
Directions: Please answer all the questions. Think about each question carefully. For questions I through 
27 mark the Scantron sheet using the letter next to the answer that best describes you. For example, if you 
always fee l safe at school you mark A, if you do not feel safe at all, mark E. Do not put your name on this 
survey or the Scantron sheet. 
1. Mark "A" if you are a male, or mark "B" if you are a female. 
2. Mark "A" for 9th grade, "B" for I 01h grade, "C" for 11 lh grade, or "D" for 12111 grade. 
3. Mark "A" if you are a white/non-Hispanic, "B" if you are Hispanic, "C" if you are black, "D" if you 
are Asian, or "E" if you are Native American. 
Always Usually Some- Rarely Never 
times 
4. When I'm at school I generally feel safe. A B c D E 
5. The teachers and other adults in my school are helpful A B c D E 
when I have a problem with another student. 
6. I feel safe in the classrooms. A B c D E 
7. I feel safe in the lunchroom. A B c D E 
8. I fee l safe when I am in the school bathroom. A B c D E 
9. I feel safe when I am going to and from school. A B c D E 
1-2 times 
a day a week a month a year Never 
10. A student(s) of the same sex has physically bull ied me. A B c D E 
11. A student(s) of the opposite sex has physically bullied me. A B c D E 
12. A student(s) of the same sex has verbally bullied me. A B c D E 
13. A student(s) of the opposite sex has verbally bullied me. A B c D E 
14. I have physically bullied a student(s) of the same sex. A B c D E 
15. I have physically bullied a student(s) of the opposite sex. A B c D E 
16. I have verbally bullied a student(s) of the same sex. A B c D E 
17. I have verbally bullied a student(s) of the opposite sex. A B c D E 
18. I have been physically or verbally bullied by more A B c D E 
than one person at a time. 
Bullying Behaviors 32 
Always Usually Some- Rarely Never 
times 
19. If you have been bullied, the person(s) who bullied you A B c D E 
was bigger in size. (if not bullied mark "E") 
20. I thjnk bullies try to look tough by intimidating others. A B c D E 
(if not mark "E") 
21. If you have been bullied, you have told the teacher. A B c D E 
(if not mark "E") 
22. If you have been bullied, you have told your parents. A B c D E 
(if not mark "E") 
23. I thjnk victjms do not know how to stop bullies. A B c D E 
24. l have considered not going to school because of bullies. A B c D E 
25. If you have told your parents that you have been bullied 
they tell you to stand up for yourself, including fighting 
back. (if not mark "E"). A B c D E 
26. If you have told parents that you have been bullied, they 
tell you to ignore the bullying and walk away. 
(if not mark "E") A B c D E 
27. I have missed school because of bullies. A B c D E 
Thank you for your time! 
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Appendix C 
Teacher Bullying Survey 
Always Usually Some- Rarely Never 
times 
I. I think the students in our school are in a safe A B c D E 
environment. 
2. I observe the hallways during passing times A B c D E 
between periods. 
3. I have observed bullying incidents in the hallways. A B c D E 
4. I have observed bullying incidents in the cafeteria. A B c D E 
5. I have observed bullying incidents in the classroom. A B c D E 
6. When l have observed bullying behavior I have taken A B c D E 
action to stop the situation. 
7. When I have observed bullying behavior I have given A B c D E 
consequences to the bully. 
8. I report bullying incidents to the administration. A B c D E 
9. I feel that bullying is a right of passage. A B c D E 
10. I feel that bullying is a problem that schools need to A B c D E 
address. 
11. I feel that the administration takes bullying incidents A B c D E 
seriously. 
12. I had been bullied when I was in school. A B c D E 
13. I had bullied others when I was in school. A B c D E 
14. Victims of bullying "ask for it" by the things they do. A B c D E 
15. I think bullies are not well accepted by their peers. A B c D E 
16. I think victims are insecure and do not defend A B c D E 
themselves. 
17. I think victims provoke negative reactions from peers by A B c D E 
behaving immature or hyper. 
18. As a teacher, I am intimidated by some of the bullies at A B c D E 
my school. 
19. I think bullies are not academically successful. A B c D E 
20. Because of bullies, 1 am conscious of where I park my A B c D E 
car. 
Thank you for your time! 
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Appendix D 
Instructions to Teachers for Handling Consent Forms. 
(Name of School) 
To: All teachers 
From: Scott Gardner 
Re: Consent Forms for Upcoming Bullying Survey 
Date: 
Thank you for your willingness to help out with this project! On Thursday, (date), I am 
planning to administer to students in this school a survey about bullying. Enclosed are 
parental consent forms for each student in your class. Please give these forms out to each 
student in your 2"d hour class today, and encourage them to have a parent or guardian 
sign it and bring the signed consent form back to you, 2"d hour teacher, as soon as 
possible. When the forms are returned, place them in the manila envelope I provided, 
and I will collect the envelope on Monday. 
Enclosed is also a consent form for you asking you to participate in a teacher survey. If 
you are willing to participate, please sign it and put it on top of the returned parent 
consent forms. 
Hopefully the results of the survey will give us a better understanding of bullying 
activities. If you have any questions please contact me in the guidance office on 
Mondays, Wednesdays, and Thursdays between 9:00 a.m. and 2:00 p.m. 
Sincerely, 
Scott Gardner 
Graduate Student, School Psychology 
Eastern Illinois University 
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AppendixE 
Information Summary and Parent Consent Form 
(Date) 
Dear Parent/Guardian: 
I am Scott Gardner, a School Psychology graduate student at Eastern Illinois University. 
You are being asked to give permission and sign a consent form for your child to 
participate in a research project. The purpose of this project is to assess the extent to 
which bullying is a problem for students in a high school setting. It is our hope that the 
students' responses to the questionnaire will help us to understand this issue. 
Participation in this project is voluntary. If you permit your child to participate, he or she 
will be asked to respond to a series of questions that will address his or her experience 
with other students and adults in the school environment. The survey will take 
approximately ten minutes to complete. Responses to the questionnaire will be 
confidential and the student will be asked not to identify himself or herself. 
If you have any questions about the research project, please feel free to contact me at 
(telephone no ... ) or at my office at the High School on Mondays, Wednesdays, or 
Thursdays between 9:00 a.m. and 2:00 p.m. If you agree for your child to participate in 
this project, please sign the consent form below and have your child return it to his or her 
second period teacher as soon as possible. 
Sincerely, 
Scott Gardner 
Graduate Student, School Psychology 
Parental Consent 
Student Bullying Survey 
I have read the letter describing the research project; -----------
(name of student) has my permission to participate in the above study. 
____ __________ Parent/Guardian Signature 
______________ Student Signature 
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Appendix F 
lnf ormation Summary and Teacher Consent Form 
(Date) 
Dear Teachers: 
I am Scott Gardner, a School Psychology graduate student at Eastern Illinois University. 
As you know I have been working in the guidance counselors' office to gain practical 
experience. I would like to ask you to participate in a research project. The purpose of 
this project is to assess the extent to which bullying is a problem for students at your 
school. It is our hope that your responses to the questionnaire will help us to understand 
this issue. 
Participation in this project is voluntary. If you are willing to participate, you will be 
asked to respond to a series of questions that will address your experience with other 
students and adults in the school environment. The survey will take approximately ten 
minutes to complete. Responses to the questionnaire will be confidential and you are 
asked not to identify yourself. 
If you have any questions about the research project, please feel free to contact me in the 
guidance office on Mondays, Wednesdays, or Thursdays between 9:00 a.m. and 2:00 
p.m. If you agree to participate in this project, please sign the permission below and 
return it with the manila envelope included. 
Sincerely, 
Scott Gardner 
Graduate Student, School Psychology 
Teacher Consent 
Teacher Bullying Survey 
I have read the letter describing the research project; !. ________ ___ _ 
(your name) give my consent to participate in the Bullying Survey. 
______________ Teacher Signature 
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To: Teachers 
From: Scott Gardner 
Re: Bullying survey 
Appendix G 
Instructions for Administering Survey 
Date: 
Enclosed in the manila envelope are student questionnaires, Scantron sheets, and 
debriefing statement for students in your second period class that have parent permission 
(signed consent form) to participate in the survey. Only the students that are highlighted 
on your roster are participating. Also included are two extra questionnaires and two extra 
Scantron sheets for students who may bring signed consent forms late. 
Please hand out the Scantron sheets to those students whose names are highlighted on 
your roster, and ask them to write in their birth date in the comment area. Then, hand 
out the questionnaires. Please allow the participants at least fifteen minutes to complete 
the survey with minimal distractions and noise. After the questionnaires have been 
completed please put only the Scantron sheets and any consent forms in the manila 
envelope, and someone will come by to collect them. Once all students have completed 
the questionnaire, please hand out the debriefing statement. 
Also included in the envelope is a "teachers" survey for you to complete. Please write 
"Teacher" in the comments area on the Scantron. Your completed survey can be put in 
the same envelope as the students. 
The questionnaires can be discarded or returned to me by placing them on top of the 
envelope. 
If you have any questions please feel free to contact me in the guidance office. Extra 
copies of the survey and consent forms are available in the guidance office if needed. 
Thank you for your help and support. I hope this survey helps to shed some light on the 
issue of bullying in our schools. 
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Appendix H 
Student Bullying Survey 
Debriefing Statement 
Thank you for your participation in this study. The goal of the study was to learn more 
about bullying in a high school setting. After completing this questionnaire, if you need 
to talk to someone about bullying behaviors, the guidance counselors are available to 
you. 
If you have any questions or comments about this study, please feel free to contact me 
(Scott Gardner) in the guidance office on Mondays, Wednesdays, or Thursdays between 
9:00a.m. and 2:00 p.m. 
Again, thank you for your participation. 
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Table I 
Proportion of Victims and Bullies Who Received/Inflicted Physical or Verbal Bullying 
Physical Bullying Received 
or Inflicted 
Verbal Bullying Received 
or Inflicted 
Victims 




(n = 136) 
50% 
94% 
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Table 2 










(n = 116) 
51% 
95% 
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Table 3 
Proportion of Male and Female Bullies Who Engaged in Physical or Verbal Bullying 
Male Bullies Female Bullies 
(n = 63) (n = 73) 
Inflicted Physical Bullying 63% 38% 
Inflicted Verbal Bullying 94% 95% 
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Table 4 
Proportion of Male and Female Victims of Physical Bullying by the Same or Opposite 
Sex 
Male Victims Female Victims 
(n = 43) (n = 59) 
Same Sex 93% 71% 
Opposite Sex 37% 75% 
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Table 5 
Proportion of Male and Female Victims of Verbal Bullying by the Same or Opposite Sex 
Male Victims Female Victims 
(n = 67) (n = 110) 
Same Sex 96% 86% 
Opposite Sex 63% 87% 
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Table6 








(n = 28) 
75% 
86% 
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Table 7 
Proportion of Male and Female Bullies Verbally Bullying the Same or Opposite Sex 
Male Bullies Female Bullies 
(n = 59) (n = 69) 
Same Sex 95% 97% 
Opposite Sex 58% 86% 
